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For the Teacher

Understanding
Phonologlcal Awareness
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Research over many years has shown that phonological awareness is
essential 10 the task of learning to read English. In fact, a child’s phondoglcﬁl
awarenéss ability at preschool has been shown to be a potent predictdt o

later sticcess With reading and writing (Torgesen, Wagner & Rashotte 1959;%
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What Is Phonological Awareness?“.
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Phonological awareness is “The conscious realisation that words can be I
decomposed intg disdreté singlé sounds (phHonémes)) K énablesithe beginhing
reagder to appreciate the logic of the alphabetic system’. (Hempenstall 2005)
Rhonological awareness is not the same as being able to hear, discriminate
betwieen sounds or say words. Some teachers may confuse phonological /

E
awaraénessywith phonics. Phonological awareness tasks require the student, / E
to ‘tung,intoier make judgements about sounds, segment words into so@ads /'

or manipulate the sounds of a spoken word. On the other hand, phopic®is E
a method of,instrugtion that requires students to make use of lettefsymbols.

A successful phonicsipregram for young children should include explicit i
instruction in phohglogical.awareness.

Phonological awarengss skills’develop ovet-time-\Very yound children focus E
on the meaning of the wordsthey speak. It is not untildeater, as they prepare
to learn to read and spell, that they need to consciously think about the sound
structure of language. First, children become aware that the flow of spoken
language is made up of individual words. Then they begin to understand i

that words can be divided into syllables and that words may share common

parts, such as the ending sounds in the rhyming words dog and frog. Finally,
they come to attend to the individual sounds within words. This awareness
of the smaller, less tangible units within words—the sounds or phonemes—

is an essential skill for early literacy development and is often referred to as
phonemic awareness.



Part A For the Teacher

Singing Alphabet Cards

It is important to provide a meaningful association for students
when they are learning the match between sounds and letters.
An alliterative phrase will be helpful when introducing the
sound-letter links. This will act as a reliable trigger when the
student needs to recall the sound-letter match.

digraphs ‘sh’, ‘ch’6nd *

b balls bouncing L licking lollipops v vacuum the van

¢ cudd m monkeys munching w waddling womba@
d dizzy ding n number nine x ox on a box

e empty eg o orange octopus y yellow yacht$'

f five fish '\ { p pink and purple z zebras z&@

g gorillas gardey mg Q q queen’s quilt sh shi s

h helicopters hoveri robots

i in the igloo + g sa& @gﬁ%

j jars of jellybeans

€ach letter of t e atph c:bet plus the
Ch \S Er‘ N S P
oose a shért ve phrase, suc
AP B 2y '

Make a large card for

or five fo es.? ‘ﬁ'
Draw g eqr cture representmg the phrase.
Writg' the(phrase. ~
Write agper- and lower-case letters on the reverse of tié ca
using thie script recommended in your school region.

ng the phrase to the tune of ‘Skip to My Lou’. For exam
\ ys munching—/m/ /m/ /m/ (repeat 3 times) 2

my Lol dher Superstore

sJogesiops for.Singing Alphahet Cars,

(Some of these are suggestions from The Singing Alphabet, Love and Reilty 1991.)

\gry ants k kings kicking u under the umbrella

Use these cards to:

promote awareness of a particular sound

link the sound with the letter

practise writing the letter for the sound

practise recalling the sound when shown the letter
practise recalling the letter when hearing the sound.




Part B Phonological Awareness: Early

What’s Left? 1

Date:

What is left if you take one word away from the compound word?
For example, take stick from broomstick.

Teacher Notes:
See page 74. Students make new words from compound words by circling or placing a counter on
their answer.



Part D Reading and Spelling: Applying Phonological Awareness

..........................................................................................................................................

Sorting Sounds and Letters

Word-sorting activities require sound analysis and letter
knowledge. Students need to think about the individual sounds in
words and sort them according to certain criteria. There are many
picture and letter card resources in this book that can be used to
facilitate sound awareness and sound letter match.

e Students sort pictures f or small objects from

— fidal &'lsonc:nt
(o) ér long vowel ”

~é::l vowel : QL

;%(sonont blend. L

(W)
tives 2
udents ‘fish’ fof @ pietyne-fro, ajsound pond:

o/ Students fflsh for a letter from theﬁl9 tter bucket then flnd
an objéctithtt stérié Waith\ihbtietietOSES ONty ©

Students create their own Odd One Out sequence (see pages

en display items such as sauce, scissors, sticky fape

and sand.
e Stu mttach selected pictures with Velcro ti)‘ﬁ class
letter, et charts, to game boards or t oard
e Students ords in the appro ' or letter
postbox, for P m box, penguin
in the /p/ or ‘p’ box=\i lm in‘the /v/ or

* Peg letter cards to a clothes line. Students choose a picture that
starts with that letter and peg it on the line.



Part D Reading and Spelling: Applying Phonological Awareness

...............................................................................

Word Wheel

Make a word wheel. How many real words can you make?

Teacher Notes:

Cut out the circles and pin them together (the smaller circle on top) with a butterfly clip. Turn the
circles to make real words. Write them on a separate piece of paper.



