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Week 1

How lightning came to Earth

A letter to a brother

Nouns
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Parts of speech
Nouns

Focus

Common nouns

Definitions

•	 Nouns are words used to name people, places, 
things, feelings and ideas. 

•	 Common nouns name general rather than 
particular  people, places and things.

 Example:

The image of the shark’s teeth, in rows along that 
fierce jaw, stayed in his mind.

Explanation

•	 The	word	‘noun’	comes	from	the	Latin	‘nomen’,	
which	means	‘name’.	Nouns	are	often	called	
‘naming	words’.

•	 While	most	nouns	can	be	categorised	as	either	
common or proper nouns, there are two further 
main categories of nouns; collective (e.g. flock) and 
abstract	(e.g.	distress).

•	 Some	words	used	as	nouns	can	also	be	verbs	or	
adjectives, depending on the context in which they 
are used. 

 Example:

Dad had to ring (verb) the police about Mum’s 
stolen ring (noun).

•	 Common	nouns	are	not	capitalised	unless	they	begin	
a sentence or start a title.

Worksheet information

•	 Introduce	the	concept	of	nouns.	Ask	students	to	
provide you with some examples of nouns they can 
see (focusing on common nouns rather than the 
names of other students). 

•	 Give	each	student	a	copy	of	the	worksheet	and	read	
the	text.	Explain	the	tasks:	students	highlight	all	the	
nouns,	then	write	them	in	the	table	according	to	
whether they name people, places or things.

•	 Students	then	select	which	way	they	would	like	to	
record	other	‘nouns’	they	might	see	at	the	beach.

Ideas for further practice

•	 Play	memory	games;	put	a	number	of	items	on	a	
tray	and	then	cover	it.	Students	try	to	recall	what	
was on the tray, naming the nouns.

•	 Call	out	a	place	or	setting,	such	as	the	zoo.	Students	
working	in	small	groups	have	a	set	period	of	time	
(such as three minutes) to try and list as many 
‘nouns’	they	might	see	there	as	they	can.

•	 <http://www.learningplanet.com/act/rats/rats3.
htm?rats_nounverb> is an interactive game where 
students can practise identifying nouns.

Answers

	 1.	 Teacher	check

	 2.	 nouns:	boy,	beach,	surfers,	waves,	fin,	shark,		
head,	dolphin,	water,	surfing

	 	 Note:	‘Surfing’	in	the	last	sentence	is	a	noun	as	
it refers to the act or sport of riding the surf on a 
surfboard.

	 3.		people:	boy,	surfers

	 	 places:	beach

	 	 things:	waves,	fin,	shark,	head,	dolphin,	water,	
surfing

	 4.		Teacher	check;	ideas	include:	shells,	sunbathers,	
swimmers,	buckets,	sand,	fish,	crabs,	rocks,	
fishermen,	children,	towels,	umbrellas,	drinks,	
sunscreen,	sandcastles,	wetsuits,	surfboards
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Parts of speech
Proper nouns

Focus

Proper	nouns	

Definitions

•	 Nouns are words used to name people, places, 
things, feelings and ideas.

•	 Proper nouns	are	used	to	name	specific	people,	
places	and	things	and	begin	with	capital	letters.

 Example:

Ming was expected to visit Bangkok in January.

Explanation

•	 Nouns	can	provide	information	about	who,	what	and	
where.	Proper	nouns	are	also	called	proper	names	
and	name	a	specific	or	particular	person,	place,	
animal	or	thing.	Proper	nouns	are	almost	always	
capitalised	but	not	all	capitalised	words	are	proper	
nouns.

•	 Trademarks	are	also	capitalised.	

•	 Some	words	that	would	appear	to	need	
capitalisation, such as the names of the seasons 
(winter, summer, spring and autumn), are no longer 
capitalised	because,	through	long	usage,	they	have	
come	to	be	considered	common	nouns.	Cardinal	
directions (north, south, east and west); words for 
relatives (mum, aunty)—unless it is used as part 
of	the	name,	such	as	Aunty	Maude;	and	names	of	
subject	areas	(maths,	science)	are	also	no	longer	
considered proper nouns.

Worksheet information

•	 Remind	students	that	nouns	are	words	that	name	
people,	places	and	things.	Ask	for	examples	of	
nouns. Explain that often people, places and things 
have	their	own	special	names.	These	names	are	
called	proper	nouns.	Ask	for	some	examples	of	
names of individuals in the class, and of pets, 
restaurants,	teachers	and	toys.	These	start	with	
capitals	because	they	are	the	special	names	of	
particular people, places and things.

•	 Give	each	student	a	copy	of	the	worksheet	and	
read	the	introductory	text.	Explain	the	worksheet	
tasks.	Students	firstly	underline	the	proper	nouns	
in	the	story.	They	complete	Question	2	by	writing	
the common noun of the item pictured, then list 
two	proper	nouns	that	could	be	used	to	name	each	
item. Using environmental print, they then write 
four proper nouns from the classroom to complete 
Question	3.		

Ideas for further practice

•	 Call	out	a	common	noun,	such	as	‘teacher’.	Students	
try	to	think	of	as	many	proper	nouns	as	they	can	for	
that common noun.

•	 Students	could	write	a	profile	of	their	own	pet	or	
describe	a	pet	they	would	like	to	own,	including	
details	about	what	they	would	call	it,	if	that	name	is	
derived	from	a	person	or	place,	what	sort	and	breed	
of pet is it and where it came from.

•	 Students	can	practice	sorting	common	and	proper	
nouns	in	a	‘battleship’	game	at	<http://www.quia.
com/ba/39705.html>.

Answers

	 	1.	 The	following	words	should	be	underlined;	Ben,	
Ruby,	Mum,	Ben,	Tim	Tams™,	Mr	James,	Africa,	
Brentwood	Primary,	Mum

	2.–3.	 Teacher	check.
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• verbs in the 
past tense; e.g. 
made, put

• conjunctions 
to join ideas;
e.g. When

• appropriate 
paragraphs

1 NarrativesNarrativesNarrativesNarrativesNarratives TEACHERS NOTES

Events –
are described in 

chronological order

Resolution –
to the complication

Ending –
showing what has changed 
and what the character has 

learnt

Title

Orientation –
who, when and where

Complication –
involving the main character

Structural and language features are shown on the left and right of the text below.

Teacher information

• Discuss the title with students and ask them to predict what 
the story could be about.

• Read the narrative with the students, encouraging them to 
identify words using contextual information, including the 
illustrations.

• Reread the story as a reader’s theatre with individuals or 
small groups reading the parts.

• Discuss the complication or problem and how it was 
resolved.

• Encourage students to fi nd the relevant parts of the 
narrative and to copy words to complete the analysis on 
page 4.

• Before students attempt to use the narrative plan on page 
5 to plan their story about something missing, model the 
process of planning then writing a story about a missing 
object.

• Some students may prefer to draw instead of writing their 
plan. They need to understand that the plan is for ideas and 
that they will write their real story later.

• Student narratives can be compiled and published in a book 
to be shared with another class. (Publishing/Audience)

Answers

Page 4

1. The missing cakes

2. (a) today

 (b) at home

 (c) Mum, Dad, Tari, Tom and Sam

3 (a) They didn’t know what happened to the cakes.

 (b) Tom

 (c) Tari

 (d) He was asleep in his kennel.

 (e) Tari

4. Dad took the cakes.

5. Dad took the cakes to work and they all thought they were 
delicious.

The missing cakes

Today, Mum made some little chocolate cakes.

She made them for Tari and Tom to take to school.

She put them on the table to cool.

When Mum went to get them, they were all gone.

She was very cross.

‘Did you eat the cakes?’ she asked Tom.

‘No Mum, it was not me’, said Tom.

So Mum asked Tari, ‘Did you take the cakes?’

‘No, Mum, I did not take the cakes’, Tari said.

‘Where is Sam? Did that greedy dog eat my cakes?’ Mum asked.

‘No, Sam is outside asleep in his kennel. He did not take the cakes,’ 
the children replied.

‘What a mystery! What happened to my chocolate cakes? You’ll have 
to take chocolate biscuits to school instead’, Mum said.

When they were having tea, Tari told Dad about the cake mystery.

Dad’s face went very red and he started to laugh.

‘It’s not funny, it’s not funny at all’, they told him.

‘Yes, it is. I can solve your big mystery.

‘I took the cakes.

‘I thought you made the cakes for me to take to work for our morning 
tea party. Everyone said they were really delicious.’
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Week 1

Make a milkshake
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Teachers notes
Lesson focus:

 Punctuation

Make a milkshake

• Capital letters at the beginning of sentences
• Full stops

Spelling

• Misspelt words

Grammar

• Common nouns
• Compound words

Verbs

Teacher information

A procedure outlines how something is done. It includes a list of ingredients or materials and 
an explanation of the method in a logical sequence, using command verbs.

Answers

Fruity milkshake

Ingredients
1 cup of milk
4 big strawberries
1 chopped banana
2 scoops of ice-cream
1 teaspoon of honey

Method
1. Mix everything in a blender.
2.  Pour the milkshake into two glasses.
3.  Share it with a friend.

1. (a) Missing punctuation is in bold type.

2. (a) Spelling errors are in italic type.
  chopped, ice-cream, of, blender, into, friend

3. (a) mix, pour, share
 (b) Answers should include six of the following: milkshake, ingredients, cup, milk, 

strawberries, banana, ice-cream, teaspoon, honey, blender, glasses, friend
 (c) Answers should include three of the following: milkshake, strawberries, teaspoon, 

everything

•
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Boppy pop
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Teachers notes
Lesson focus:

 Punctuation

Boppy pop

• Capital letters at the beginning of sentences
• Full stops
• Commas in a list
• Exclamation marks recognition

Spelling

• Misspelt words
• Confused words – threw/through, by/buy, won/one

Grammar

• Adjectives
• Conjunctions

Teacher information

An advertisement is a form of exposition. It tries to persuade people to buy a particular 
product.

Answers

‘Boppy Pop is the newest, sweetest lollipop you have 
ever tasted. The fl avour goes through and 
through and tickles your tastebuds. The latest 
taste sensation on a stick comes in ten tempting fl avours 
and colours. It costs just $1 to buy from your nearest 
supermarket. Taste them all to fi nd your favourite fl avour. Be the 
envy of all your friends! Be the fi rst to try one today!’

1. (a) – (b)  Missing punctuation is in bold type.

2. Spelling errors are in italic type.
 (a) through, through, buy, one
 (b) goes, comes, your, taste, all

3. (a) Answers may include: newest, sweetest, tempting, latest
 (b) The fl avour goes through and through and tickles your tastebuds.
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Teachers notes
Lesson focus:

 Punctuation

The story of digestion

• Capital letters at the beginning of sentences
• Full stops
• Apostrophes for grammatical contractions

Spelling

• Misspelt words

Grammar

• Verbs (doing words)
• Adjectives (describing words)
• Nouns

Teacher information

Explanations analyse how things work or why things happen.

Answers

Digestion starts with your teeth. The food is chewed and 
mixed with saliva. Your tongue pushes the food to the 
back of the throat where muscles squeeze the food 
down into the stomach. Digestive juices break down the 
food. It then gets pushed into the small intestine which 
soaks up all the goodness. From there it moves into the 
large intestine where a lot of water is taken out. Now, 
your body doesn’t need it any more and pushes it out 
when you go to the toilet.

1. (a) Missing punctuation is in bold type.
 (b) doesn’t
 (c) did not, I would or I had, we are, are not, is not

2. (a) Spelling errors are in italic type.
  which, there, water, pushes, when

3. (a) (i) pushes (ii) squeeze
 (b) (i) digestive (ii) small/large
 (c) teeth, tongue, throat, muscles, stomach, intestine
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3-D shapes

Describing shapes

Counting to 1000

Skip counting

Length

Mass

Possible, impossible

Likely, unlikely

The story of digestion
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Before the Lesson
Materials Needed

	 Poster,	or	chart	showing	the	digestive	system.	(Optional	–	the	diagram	on	the	
blackline	can	be	enlarged	to	A3.)

Preparation

 No extra preparation needed.

The Lesson
Stimulus

•	 Discuss	with	the	students	how	when	we	swallow	a	food	or	drink	we	can	
sometimes	hear	it	gurgle	on	the	way	to	our	stomach.	Ask	them	what	they	think	
happens to the food or drink.

What to Do

•	 Display	a	chart	or	the	blackline	enlarged	to	A3.

•	 Discuss	the	diagram	and	read	the	story	of	digestion	to	the	students.	Allow	
individual students to match the words in bold print to each label.

•	 Re-read	the	story	with	students	when	they	have	their	own	copy	to	refer	to.

•	 Students	colour	and	label	the	blackline.

After the Lesson
Answers

	 Top	to	bottom	–	teeth,	oesophagus,	stomach,	small	intestine,	large	intestine

Additional Activities

•	 Trace	around	a	student.	Decorate	the	tracing	with	fabric	and	recycled	materials	or	
have	students	paint	clothes	on	it.	Label	body	parts.

Display Ideas

•	 Instead	of	one-word	labels,	have	students	suggest	a	sentence	to	attach	to	each	
part	of	a	chart	or	A3	blackline	diagram.	For	example,	‘We	chew	the	apple	with	our	
teeth’.

Lesson Focus
Outcomes

Life and Living

1.8 Identifies observable 
personal features and 
those of other familiar 
living things.

Indicator

•	 Demonstrates	a	
knowledge of how we 
digest our food.

Skills Focus

•	 Observes
•	 Communicates
•	 Matches	labels

Background Information

Most of the foods we eat 
can	not	be	used	directly	
by the body as fuel. They 
must first be digested and 
changed	into	substances	
such	as	glucose	which	can	
dissolve	in	and	be	carried	
around by the blood.

Some of the materials in 
food are not digested 
and pass out of the body 
through the anus; for 
example, the fibre in fruits 
and vegetables.

Food ~ Activity 4

The Story of Digestion

ISBN 978-1-86311-795-18  PRIMARY SCIENCE ~ R.I.C. Publications® ~ www.ricpublications.com.au

Before the Lesson
Materials Needed

	 Poster,	or	chart	showing	the	digestive	system.	(Optional	–	the	diagram	on	the	
blackline	can	be	enlarged	to	A3.)

Preparation

 No extra preparation needed.

The Lesson
Stimulus

•	 Discuss	with	the	students	how	when	we	swallow	a	food	or	drink	we	can	
sometimes	hear	it	gurgle	on	the	way	to	our	stomach.	Ask	them	what	they	think	
happens to the food or drink.

What to Do

•	 Display	a	chart	or	the	blackline	enlarged	to	A3.

•	 Discuss	the	diagram	and	read	the	story	of	digestion	to	the	students.	Allow	
individual students to match the words in bold print to each label.

•	 Re-read	the	story	with	students	when	they	have	their	own	copy	to	refer	to.

•	 Students	colour	and	label	the	blackline.

After the Lesson
Answers

	 Top	to	bottom	–	teeth,	oesophagus,	stomach,	small	intestine,	large	intestine

Additional Activities

•	 Trace	around	a	student.	Decorate	the	tracing	with	fabric	and	recycled	materials	or	
have	students	paint	clothes	on	it.	Label	body	parts.

Display Ideas

•	 Instead	of	one-word	labels,	have	students	suggest	a	sentence	to	attach	to	each	
part	of	a	chart	or	A3	blackline	diagram.	For	example,	‘We	chew	the	apple	with	our	
teeth’.

Lesson Focus
Outcomes

Life and Living

1.8 Identifies observable 
personal features and 
those of other familiar 
living things.

Indicator

•	 Demonstrates	a	
knowledge of how we 
digest our food.

Skills Focus

•	 Observes
•	 Communicates
•	 Matches	labels

Background Information

Most of the foods we eat 
can	not	be	used	directly	
by the body as fuel. They 
must first be digested and 
changed	into	substances	
such	as	glucose	which	can	
dissolve	in	and	be	carried	
around by the blood.

Some of the materials in 
food are not digested 
and pass out of the body 
through the anus; for 
example, the fibre in fruits 
and vegetables.

Food ~ Activity 4

The Story of Digestion
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Week 2

The sword in the stone

The Hedley Kow

Doing words (verbs)
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Parts of speech
Verbs

Focus

Finite	verbs

Definition

•	 Verbs	or	‘doing’	words	show	actions	or	states	of	
being	or	having.	

 Example:

The boy played football. 
The car raced around the corner.
The girl loves her puppy.

	 ‘Played’,	‘raced’	and	‘loves’	are	verbs	which	tell	
about	an	action.

 Example: 

He has to work but he is tired. 

	 ‘Has’	is	a	form	of	the	verb	‘to	have’	and	‘is’	is	a	form	
of	the	verb	‘to	be’.

Explanation

•	 Finite verbs	change	to	match	their	subject	or	to	
indicate tense.

 Example:

runs, run, ran

•	 Non-finite verbs	do	not	change.	They	include:

– present participles; e.g. working

– past participles; e.g. worked

–	 infinitives;	e.g.	to work.

•	 Verbs	must	have	someone	‘doing’	the	action	(the	
subject).	For	the	first	example,	the	actions	are	done	
by	‘The	boy’,	‘	The	car’	and	‘The	girl’.

•	 Most	verbs	describe	actions	but	verbs	also	show	
states	of	‘being’	or	‘having’.	The	verbs	‘to	have’	and	
‘to	be’	have	many	forms	which	change	with	the	
subject	and	the	tense.

 Example:

to have – has, have, had

to be – am, is, are, was, were

•	 Every	sentence	must	contain	a	verb.

Worksheet information

•	 Read	the	text	with	the	students,	emphasising	
the	verbs	(‘doing’	words)	and	assisting	with	any	
unfamiliar words.

•	 Read	the	explanation	of	verbs	to	the	students	and	
ask	them	to	identify	the	verbs	in	the	text.

•	 Explain	the	instructions	for	Questions	2	and	3	
and allow the students to complete the activities 
independently.

Ideas for further practice

•	 Play	games,	perform	dances	and	recite	action	
rhymes and poems which involve the students 
having to carry out actions.

•	 As	a	class,	make	a	list	of	verbs	which	could	be	used	
instead of other words in daily writing activities. 

 Example:

said – yelled, bellowed, cried, called, screamed, 
whispered etc.

•	 Students	orally	compose	a	series	of	sentences	using	
forms	of	the	verbs	‘to	be’	and	‘to	have’.

 Example:

I am …, he is …, she was … ,
you were …, they are …, I have … ,
she has …, they have …, we had …

Answers

	 1.	 Teacher	check

	 2.	 (a)	swallowed	 (b)	frightened	 (c)	scratched

	 	 (d)	chased	 (e)	bellowed	 (f)	milked

	 3.	 Teacher	check
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Parts of speech
Verbs

Focus

Command	verbs	(imperatives)

Definitions

• Verbs,	or	‘doing’	words,	show	actions	or	states	of	
being	or	having.

•	 Command	verbs are used to order, command or 
instruct.

 Example:

Brush your teeth!
Pick up your toys!
Come here!

Explanation

•	 Verbs	can	describe	actions	(‘doing’	words)	and	must	
have	someone	‘doing’	the	action	(the	subject).	 
(Refer	to	pages	6	and	7.)

•	 Most	verbs	describe	actions	but	verbs	can	also	show	
states	of	‘being’	or	‘having’.

 Example:

to have – has, have, had

to be – am, is, are, was, were

•	 Every	sentence	must	contain	a	verb.

•	 Command	verbs	are	commonly	used	when	writing	
procedures	and	are	usually	the	first	word	in	the	
sentence.

Worksheet information

•	 Read	the	definition	of	a	command	verb	to	the	
students, explain what it means, give examples and 
ask	the	students	to	give	examples.

•	 Read	the	text	with	the	students,	emphasising	the	
command	verbs.	Explain	any	unfamiliar	vocabulary	
such	as	the	military	ranks.	Repeat	with	the	students	
calling	out	the	command	verbs	loudly,	while	the	
teacher reads the remaining text at a normal 
volume.

•	 Read	and	explain	the	instructions	for	Question	
2.	To	assist	students,	explain	that	in	this	text	all	
the	command	verbs	are	at	the	beginning	of	the	
sentences.

•	 Read	and	explain	the	instructions	and	command	
verbs	for	Question	3.	Then	allow	the	students	to	
complete the answers.

•	 Remind	students	of	the	exact	words	the	gingerbread	
man	said	and	allow	them	to	complete	Question	4.

Ideas for further practice

•	 As	a	class,	write	a	simple	procedure	using	command	
verbs,	then	ask	the	students	to	write	one	of	their	
own.

•	 Class	members	participate	in	reading	short	play	
scripts which have dialogue involving orders or 
commands.

•	 Play	games	such	as	‘Simon	says’	and	‘May	I?’	where	
students must follow instructions or commands.

Answers

	 1.		Teacher	check

	 2.		March,	Run,	Turn,	Jog,	Stop

	 3.		(a)	Cut	 (b)	Boil	 (c)	Colour
	 	 (d)	Answer	 (e)	Butter	 (f)	Mix

	 4.		Run,	run!
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Recount
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• vocabulary 
to suggest 
passing of 
time;
e.g. After, 
Finally

• paragraphs 
to show 
different 
sections

• verbs in the 
past tense;
e.g. ate, had

1 RecountsRecountsRecountsRecountsRecounts

Events –
signifi cant events in detail

Conclusion –
often with an evaluative 

comment

Title

Orientation –
who, when, where and why

The family picnic

On Sunday, Mum, Dad, Jillian, Todd and I went to 
Fisherman’s Point for a picnic for Grandma’s birthday.

After we picked up Grandma at eight o’clock, we 
started the long drive to the picnic spot. We drove past 
farms with cows and horses and went over a long bridge 
over a river. Finally, we arrived. 

Aunty Beth and Uncle John and our cousins, Susan and 
Andrew, were waiting for us. We had fun playing games, 
then we ate lots of birthday cake. Grandma had a nap 
after lunch on a fold-up chair under the trees.

At 4 o’clock, we packed up the car and headed for 
home. We all had a great time, especially Grandma, who 
said that she had  never napped in such a nice place!

Structural and language features are shown on the left and right of the text below.

Teacher information

• Read the recount with the students.

• Discuss the recount, asking students questions to help 
them identify the title, orientation, some events and the 
conclusion. Highlight the comment at the end.

• Work through the analysis on page 16 with the students.

• Ensure students know that the plan is to record ideas only 
and the actual writing of the recount will come later.

• Model the process of planning and writing a recount about 
going to the beach.

• Point out to the students that when writing a recount, one of 
the main characters is often ‘I’, the writer of the recount.

• Students can write words, sentences or draw pictures to 
complete their plan on page 17.

• Students can write a recount for an oral presentation to the 
class or for a writing activity to record weekend activities. 
(Purpose/Audience)

• Students can mount their published recounts onto a paper-
woven picnic basket shape or an A3 sheet of paper with a 
border of colourful drawings relating to the recount (trees, 
picnic basket, picnic food etc.). (Display)

• A recount of this nature can be written following a 
discussion about families. (Context)

Answers

Page 16 

1. Teacher check

2. On Sunday, Mum, Dad, Jillian, Todd and I went to 
Fisherman’s Point for a picnic or for Grandma’s 
birthday.

3. Teacher check

4. Teacher check

TEACHERS NOTES
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Let's go skateboarding!
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Teachers notes
Lesson focus:

 Punctuation

Let’s go skateboarding!

• Capital letters at the beginning of sentences
• Capital letters for proper nouns
• Full stops
• Commas in a list
• Exclamation marks – recognition
• Direct speech – recognition

Spelling

• Misspelt words

Grammar

• Verbs – past tense recognition
• Apostrophes for grammatical contractions

Teacher information

A recount retells events as they happened in time order. 

Answers

‘This is going to be great fun!’ shouted Adam loudly as he grabbed 
his shiny, new skateboard and ran quickly out the door. 
He slammed the door noisily then raced out to the 
footpath to meet his friend, Jordan.

‘Hi, Adam. Let’s go!’ giggled Jordan happily. ‘I’ll 
race you to the nearest corner!’

1. (a) – (b)  Missing punctuation is in bold type.

2. (a) Spelling errors are in italic type.
  loudly, door, race, corner

3. (a) Answers should include four of the following:
  shouted, grabbed, slammed, raced, giggled
 (b)  Let’s, I’ll
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The frog prince
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Teachers notes
Lesson focus:

 Punctuation

The frog prince 

• Capital letters at the beginning of sentences
• Full stops
• Exclamation marks – recognition
• Apostrophes for possession – recognition

Spelling

• Misspelt words

Grammar

• Apostrophes for possession – recognition

Teacher information

A narrative tells a story and is written in sequential events. A fairytale is a form of narrative.

Answers

A frog who was really a prince fetched a ball out of a well for a 
princess. As a reward, the frog ate dinner with the princess. 
He also slept on the princess’s pillow. One day, the 
frog begged the princess to give him a kiss. What a 
surprise! The frog turned into a handsome prince. 
The prince and princess got married and lived 
happily ever after. 

1. (a) – (b)  Missing punctuation is in bold type.

2. (a) Spelling errors are in italic type.
  One, What, lived

3. (a) (i) the frog (ii) the princess (iii) the frog (iv) the princess
 (v) the princess (vi) the prince (vii) the frog (viii) the princess (ix) the prince
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Week 2

My washing line nest
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Teachers notes
Lesson focus:

 Punctuation

My washing line nest

• Capital letters at the beginning of each line of a poem
• Exclamation marks – recognition
• Full stops

Spelling

• Confused words – line/lion
• Misspelt words

Grammar

• Adjectives
• Verbs

Teacher information

A description describes the characteristics or components and functions of specifi c living or 
non-living things. 

Answers

Nest Nest
Soft and fl uffy fl uffy
Sitting on my line line
Waiting for some eggs to hatch eggs
As soon as it is time. as
Bird Bird
Small and angry angry
Squawking and fl apping at us fl apping
Waiting for the ‘giants’ to leave leave
Goodness! What a fuss!  What

1. (a)–(b)  Missing punctuation is in bold type.

2. (a) Spelling errors are in italic type.
  Nest, fl uffy, line, eggs, as, Bird, angry, fl apping, leave, What

3. (a) (i) soft, fl uffy (ii) small, angry
 (b) Answers should include two of the following:
  sitting, waiting, squawking, fl apping
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Faces, edges and corners

The abacus

Hundreds, tens and ones

Reading and writing numbers

Ordering numbers

Capacity

Classifying information

Comparing information
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Week 3

Woodland habitats

Wally Woodlouse's adventure

Describing words – 1
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Parts of speech
Adjectives

Focus

Common adjectives

Definition

•	 An	adjective	is	a	describing	word.	It	adds	meaning	
to or changes the meaning of a noun or a pronoun. 

 Example:

These are large rocks. (describes the noun, ‘rocks’)

The feather is soft. (describes the noun, ‘feather’)

	 Note:	The	adjective	does	not	always	come	before	the	
noun.

He is noisy. (describes the pronoun, ‘he’)

Explanation

•	 The	use	of	suitable	adjectives	not	only	makes	our	
written	or	spoken	language	more	interesting,	it	gives	
the reader or listener a clearer understanding.

Worksheet information

•	 Discuss	what	a	describing	word	or	adjective	is	with	
the	students.	Ask	them	to	think	of	a	suitable	word	to	
describe	the	colour/type	of	their	eyes,	their	hair	or	
an article of clothing they are wearing.

 Example:

‘I have blue eyes’, ‘I have curly hair’,
‘I’m wearing a grey/cotton shirt’.

 Encourage them to use the adjective in context in a 
sentence.

•	 Read	the	story	about	‘The	shopping	trip’	with	the	
students,	helping	them	to	identify	the	describing	
words.	If	students	first	identify	the	noun,	they	can	
ask	questions	such	as	‘What	kind?’	in	front	of	it	to	
find	the	describing	word.	For	example,	in	the	title,	
the	word	‘trip’	is	a	noun	in	this	context.		Ask	‘What	
kind	of	trip?’	and	the	answer	is	‘a	shopping	trip’;	i.e.	
‘shopping’	is	the	describing	word	(adjective).	

	 Point	out	that	not	all	nouns	will	have	a	word	that	
describes	them.	

	 Note:	Only	adjectives	describing	nouns	have	been	
used at this level. 

•	 Students	read	what	was	bought	in	each	place	
in	Question	2	and,	using	the	description,	draw	a	
small	picture.	They	circle	the	describing	words	with	
coloured pencil.

Ideas for further practice

•	 Provide	small	groups	of	students	with	a	selection	
of	words	on	cards	that	could	be	used	as	adjectives	
in the context of a phrase or sentence. Cards are 
placed	face	down.	A	student	chooses	one	from	the	
pile	and	thinks	of	a	sentence	in	which	that	word	
describes	a	noun.	For	example,	a	student	picks	out	
the	word	‘hot’	and	says	‘It	is	a	hot	day’.	Each	student	
then	thinks	of	another	sentence	in	which	to	use	the	
word	as	an	adjective.	Students	can	help	each	other	
to	think	of	sentences.	The	game	continues	with	
another card from the pile and so on.

•	 Identify	describing	words	in	the	books	the	students	
are	using	or	in	class	big	books.

Answers

	 1.	 The	shopping trip

	 	 I	helped	Mum	do	the	shopping	on	Saturday.	First,	
we	went	to	buy	Dad	a	blue shirt with a striped tie 
to	match.	Then,	we	went	to	get	Mum	some	shoes.	
She	picked	out	a	pair	of	gold sandals.

	 	 After	that,	it	was	time	to	buy	the	food.	From	the	
bakery,	we	bought	a	loaf	of	white	bread.	In	the	
greengrocer we chose ripe	bananas,	green 
grapes, a juicy watermelon and large, red 
tomatoes.	We	bought	roast	beef	and	fresh mince 
at	the	butcher’s.

	 	 Finally,	in	the	supermarket,	we	bought	a	long list 
of	things.	Mum	let	me	choose	a	bottle	of	cold 
lemonade	to	drink	at	home!

	 2.	 Teacher	check	drawings.	Students	should	circle:	
striped, gold, white, cold, roast, fresh, ripe, green, 
juicy, large and red.
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Describing words – 2
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Parts of speech
Adjectives

Focus

Common adjectives

Definition

•	 An	adjective	is	a	describing	word.	It	adds	meaning	to	or	
changes the meaning of a noun or a pronoun. 

 Example:

Pick up the large rock. (describes the noun, ‘rock’)

The feather is beautiful. (describes the noun, ‘feather’)

	 Note:	The	adjective	does	not	always	come	before	the	
noun.

Explanation

•	 The	use	of	suitable	adjectives	not	only	makes	written	or	
spoken	language	more	interesting,	it	gives	the	reader	or	
listener a clearer understanding.

Worksheet information

•	 Revise	describing	words	or	adjectives.	(Use	the	ideas	on	
page 12.)

•	 Read	the	words	beside	the	wordsearch.	Ask	students	
to use them as adjectives in a phrase or sentence. 
Students	then	find	the	adjectives	in	the	wordsearch	and	
complete the sentences. Encourage students to include 
other	adjectives	in	their	sentences	in	Question	2.

Ideas for further practice

•	 Provide	students	with	further	opportunities	to	use	
interesting adjectives in sentences.

•	 Provide	students	with	cards	that	have	a	variety	of	
adjectives	and	nouns	printed	on	them.	Have	them	
sort	all	the	words	that	would	be	suitable	to	describe	
the	nouns.	This	activity	could	be	done	in	pairs.

Answers

 1.  (a)

	 	 (b)	 (i)	 pretty	
   (ii) heavy
	 	 	 (iii)	 brown
   (iv) tiny
   (v) funny
	 	 	 (vi)	 kind

	 2.	 Teacher	check

p r e t t y h f

k h e a v y n u

i x p p y h g n

n t t i n y y n

d u b r o w n y
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• written in 
simple present 
tense

• uses 
subject-specifi c 
vocabulary; e.g. 
coloured pencils

• instructions 
begin with 
command verbs; 
e.g. Draw, 
Colour

• a capital letter 
is needed at the 
beginning of each 
instruction and 
a full stop at the 
end

1 ProceduresProceduresProceduresProceduresProcedures

Materials –
a list of materials needed 

under an appropriate heading

Steps –
the steps are written clearly 
and concisely in a logical 

sequence

Title

Goal –
The purpose of this procedure 
is to fi nish the summer picture.

Summer fun

Finish this summer picture.

You will need:

• a lead pencil • coloured pencils or felt-tipped pens

Steps:

1. Draw a boy and a girl swimming between the fl ags.

2. Draw someone surfi ng in the waves on a red surfboard.

3. Draw a yellow and green beach umbrella in the sand.

4. Draw a sandcastle next to it.

5. Draw a blue bucket and spade in the sand.

6. Draw an airplane in the sky.

7. Colour the fl ags red and yellow.

8. Colour the rest of the picture.

Test: Does your picture look good?

Structural and language features are shown on the left and right of the text below.

Teacher information

• Discuss the picture on page 27 with the students and 
encourage them to share their own experiences about 
swimming at the beach, surfi ng the waves, what the fl ags 
on the beach mean etc.

• Ask students to point to the words listing what they will 
need. Read through the instructions with the students, 
asking them to point where they would draw the pictures.

• Students complete the procedure, drawing each step before 
commencing the next. Partners could check each other’s 
work to evaluate the success of the procedure.

• Work through the analysis on page 28 with the students. In 
the ‘Steps’ section, point out that not all procedures have 
eight steps, some may have more and others less. Further 
discussion may be needed for students to revise ‘verbs’ or 
‘doing words’.

• Students can write words, sentences or draw pictures to 
complete a plan on page 29 for others to fi nish a picture. 
The picture shows a child greeting an ‘alien’. Room for up 
to six steps is given. Steps could include drawing the alien’s 
spaceship, another alien or alien pet, a tree or bush in the 
background and colouring the picture.

• The importance of giving clear written and verbal 
instructions should be discussed.

• Students’ procedures could be followed and completed by 
a classmate and displayed for others to read and compare. 
(Purpose/Publishing/Display/Audience) 

• Students can identify procedures (instructions) such as 
those in their workbooks, how to open packaging or how to 
play a game. (Context)

Answers

Page 28

1. Summer fun

2. It tells you how to fi nish a picture about a beach scene.

3. Students should have drawn and labelled a lead pencil, 
coloured pencils or felt-tipped pens.

4. (a) 8 

 (b) (i) Draw (ii) Colour

 (c) verbs 

 (d) Teacher check

5. The answer should indicate that the procedure could be 
checked to see if the picture was correct and looked good.

Test –
The success of this procedure 

would be evaluated by 
checking that all instructions 
had been done correctly and 

the picture looked good.

TEACHERS NOTES
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Week 3

Make a sandwich
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Teachers notes
Lesson focus:

 Punctuation

Make a sandwich

• Capital letters at the beginning of sentences
• Full stops

Spelling

• Confused words – won/one
• Misspelt words
• Plurals – adding ‘s’

Grammar

• Command verbs

Teacher information

A procedure shows how something is done. Instructions are written using command verbs. 

Answers

• Ingredients
 – 2 slices of bread – butter or margarine bread
 – grated cheese – slices of tomato cheese
 – slice of ham – lettuce of
• Collect all the ingredients. all
• Spread the margarine on the bread. Spread
• Put the fi llings on one slice of bread. one
• Put the second slice of bread on top. Put
• Cut the sandwich into two large triangles. sandwich

1. (a) Missing punctuation is in bold type.

2. (a) Spelling errors are in italic type.
  bread, cheese, of, all, Spread, one, Put, sandwich

 (b) Answers should include three of the following:
  ingredients, slices, fi llings, triangles

3. (a) Collect, Spread, Put, Cut
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The missing clown
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Teachers notes
Lesson focus:

 Punctuation

The missing clown

• Capital letters at the beginning of sentences
• Capital letters for proper nouns
• Full stops

Spelling

• Confused words – sale/sail, by/buy, to/too/two, for/four
• Misspelt words

Grammar

• Apostrophes for possession – recognition

Teacher information

A newspaper report usually includes the following characteristics:
–  a headline (to capture attention, short);
–  a lead sentence (similar to a headline only more detailed to entice the reader to continue);
–  details (who, what, where, when, why–it may also include eyewitnesses);
–  conclusion

Answers

Georgio, the ringmaster of The 
Flying Brothers’ Circus, reported 
today that a quantity of money 
had been stolen during the night. 
The money, from the sale of 
tickets, had been stored in the 
safe in the ringmaster’s caravan. 

Bozo the clown, who has also 
gone missing from the circus, is 
wanted by the police to 
help with their enquiries. 
Bozo did not appear for 

his usual segment in the show. 
When his caravan was searched, 
his suitcase was gone and his 
costumes were left behind.

Police investigations are 
continuing.

1. (a) Missing punctuation is in bold type.

2. Spelling errors are in italic type.
 (a) sale, by, to, for 
 (b) night, money, circus, caravan, gone, Police

3. (a) (i) the ringmaster   (ii) the brothers
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Ned the elephant
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Teachers notes
Lesson focus:

 Punctuation

Ned the elephant

• Capital letters at the beginning of a line of poetry
• Capital letters for proper nouns
• Full stops
• Exclamation marks – recognition

Spelling

• Confused words – there/their, to/too/two, off/of
• Misspelt words

Grammar

• Common nouns

Teacher information

A limerick is a nonsense poem made up of fi ve lines. It rhymes in a special pattern. A limerick 
is a form of narrative.

Answers

There once was an elephant called Ned
Who wanted to sleep in a bed.
With the help of his trunk
He climbed on the top bunk
But found the pillow too small for his head!

1. (a) Missing punctuation is in bold type.

2. Spelling errors are in italic type.
 (a) There, to, of, too
 (b) elephant, wanted, help, the, head

3. (a) elephant, bed, trunk, bunk, pillow, head
 (b) Teacher check
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Shapes and objects

Addition facts

Counting on

Changing the order

Measurement attributes

Comparing length

Bar graphs

Interpreting pictographs
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Week 3

Night and day
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Before the Lesson
Materials Needed

	 Globe,	torch,	swivel	chair

Preparation

	 Realising	that	it	is	the	Earth	moving	and	not	the	sun	can	be	quite	a	difficult	concept	
to	grasp.	This	unit	may	be	more	successful	if	taught	in	the	second	half	of	the	year.	

The Lesson
Stimulus

	 Write	the	words	‘Day’	and	‘Night’	on	the	blackboard.	Ask	students	to	think	of	
activities	they	do	during	the	day	and	night.	Make	a	list.	Discuss	the	sun	moving	in	
the	sky	throughout	the	day.	Is	this	correct?	Does	the	sun	move?	

What to Do

•	 Ask	a	student	to	be	‘the	Earth’	and	sit	on	a	swivel	chair.	Ask	another	student	to	be	
‘the	sun’	and	hold	a	torch.	Explain	that	although	it	appears	the	sun	moves	across	
the	sky	it	actually	stays	still.	Ask	‘the	Earth’	to	begin	turning	slowly.	The	‘sun’	stays	
still	and	shines	the	torch	onto	‘the	Earth’.	Students	should	be	able	to	grasp	that	it	
is	us	(the	Earth)	that	moves.

•	 Ask	another	student	to	be	‘the	Earth’	by	holding	a	globe.	Place	a	blob	of	modelling	
clay	onto	the	part	of	the	globe	where	he/she	lives.	Have	the	‘sun’	(the	torch)	
shining	on	that	part	of	the	globe.	State	that	‘Now,	it	is	daytime.’	Ask	‘the	Earth’	
to	begin	its	rotation	slowly.	When	‘the	Earth’	has	rotated	180	degrees,	ask	the	
students	what	time	they	think	it	is	now	(night-time).

•	 When	the	Earth	is	facing	the	sun,	we	have	daytime.	When	the	Earth	has	turned	
away	from	the	sun,	it	is	night-time.	Ask	the	students	how	long	they	think	it	takes	
for	the	Earth	to	rotate	(spin	around	once).	

•	 Complete	the	blackline	to	consolidate	understanding.

After the Lesson
Answers

1.	 Side	of	Earth	furthest	away	from	sun	shaded	and	labelled	‘night’;	other	side	‘day’.

2.	 Teacher	check

3.	 24	hours

Additional Activities

•	 Paint	diagrams	of	the	sun	and	the	Earth	that	show	day	and	night.	Create	models	
with	different-sized	balls	showing	the	Earth	and	sun.	Paint	the	Earth	to	show	day	
and night. 

Display Ideas

•	 Have	a	globe	displayed	on	a	table	with	the	sign	‘The	Earth’.	Hang	a	torch	from	the	
ceiling	or	use	another	light	source	such	as	a	lamp.	Place	a	sign	saying	‘The	Sun’	
on	it.	Use	blue	and	black	paper	or	signs	to	represent	which	part	of	the	Earth	is	
experiencing	daytime	and	which	is	experiencing	night-time.	

Lesson Focus
Outcomes

Earth and Beyond

1.3 Identifies features of 
the day and night sky 
and relates them to 
patterns of behaviour in 
everyday life.  

Indicators

•	 Recognises	that	the	
movement of the Earth 
causes	night	and	day.

Skills Focus

•	 Observes
•	 Interprets
•	 Records

Background Information

The movement of the Earth 
in	space	gives	us	day	and	
night. The Earth rotates 
on its own axis. The axis 
is an imaginary line drawn 
through	the	centre	of	the	
Earth	from	the	North	Pole	
to	the	South	Pole.	The	
Earth takes 24 hours to 
completely	rotate	on	its	axis.	
Therefore, 24 hours equals 
one day. At different times, 
some parts of the Earth’s 
surface	are	lit	and	others	
are in shadow. This gives us 
night and day. 

Night and Day ~ Activity 1

Night and Day
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Day or night?
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Before the lesson
Materials Needed

	 If	available,	collect	photographs	or	charts	of	the	sky,	and	photographs	of	people	
and	plants	during	the	day	and	night.	

Preparation

 Note places where flowers are growing on the school grounds and an area where 
shadows are prominent. 

The Lesson
Stimulus

•	 Ask	the	students	questions	about	the	activities	we	do	during	the	day	and	night.	For	
example;	Why	do	we	go	to	school	during	the	day?	Why	do	we	sleep	at	night?	Why	
don’t	we	get	up	and	play	at	3	a.m.?	Why	don’t	we	eat	lunch	at	midnight?	Let	them	
come to the conclusion that it is because we are tired at night and active during the 
day.

What to Do

•	 If	available,	look	at	pictures	or	photographs	of	people	being	active	during	the	day	
and	sleeping	at	night.	Go	outside	and	experiment	with	the	changing	lengths	of	
shadows.	Look	at	flowering	plants.	Observe	how	a	flower	turns	towards	the	sun	
and how the leaves are open and raised towards the sun. Show photographs of 
plants at night when their flowers are closed and leaves are lowered (if available). 

•	 Complete	the	blackline	after	discussion.

After the Lesson
Answers

1.	 (a)	 the	moon	and	stars	appear	at	night,	the	sun	appears	in	the	daytime	sky.	

	 (b)	 during	the	day	we	are	more	active	and	feel	warmer	(due	to	the	sun),	at	night	
we are cooler and feel tired.

	 (c)	 at	night,	plants	lower	their	leaves	and	some	close	their	flowers;	during	the	
day	plants	raise	their	leaves	and	open	their	flowers	to	the	sunlight.

Additional Activities

•	 Look	at	shadows	throughout	the	day.	Draw	around	the	students’	shadows	at	 
9.00	a.m.,	noon	and	2.00	p.m.	How	have	they	changed?	Keep	a	plant	in	the	
classroom.	Place	it	on	a	sunny	windowsill.	The	students	can	draw	the	plant.	Place	
the	plant	in	a	shady,	cooler	spot.	Does	it	change	in	any	way?

Display ideas

•	 The	students	can	draw	pictures	of	daytime	and	night-time	activities.	Place	them	
onto	a	pin-up	board	with	a	blue	background	or	with	a	black	background.	Add	
labels	such	as:	active,	awake,	play,	hungry,	warmer,	short	shadows,	tired,	cooler,	
long shadows etc. 

Lesson Focus
Outcomes

Earth and Beyond

1.3 Identifies features of the 
day and night sky and 
relates them to patterns 
of behaviour in everyday 
life.

Indicators

•	 Describes	the	difference	
between day and night 
and	how	it	affects	
patterns of behaviour.

Skills Focus

•	 Communicates
•	 Records
•	 Predicts

Background Information

The behaviour of many 
living things is based on 
the	day–night	cycle.	These	
rhythms	occur	every	24	
hours. For most living things, 
a 24-hour period is broken 
up	into	a	time	of	activity	and	
a time of rest. Most human 
beings	are	active	during	the	
day and sleep at night. We 
feel warmer during the day 
and	colder	at	night.	When	it	
is	dark,	we	become	tired.	A	
trigger is ‘set-off’ in our brain 
to tell us that we need sleep.

Plants	show	similar	rhythms.	
They raise their leaves in the 
day and lower them at night. 
Some	flowering	plants	close	
their flowers at night and 
open them during the day. 
They	will	also	turn	to	face	the	
sunlight during the day.

Note: Some people have to 
work at night-time. They are 
called	shift	workers.	They	
sleep during the day and are 
active	at	night.	Our	biological	
timing	system	becomes	
obvious when travelling 
overseas to a different time 
zone.	People	feel	tired	during	
the	day	or	active	at	night.	This	
is	called	‘jet-lag’.	

Night and Day ~ Activity 2

Day or Night?
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Before the Lesson
Materials Needed

	 Globe,	ping-pong	ball,	torch,	lamp

Preparation

•	 Students	observe	the	night	sky	for	one	week	before	the	lesson.	

The Lesson
Stimulus

•	 One	week	before	the	lesson,	ask	the	students	to	look	at	the	sky	each	night.	Find	
out	what	they	have	observed.	Ask	if	the	moon	has	changed	shape	at	all	over	the	
past	week.	What	shape	was	it	the	previous	night?

What to Do

•	 Darken	the	room	or	use	an	area	that	can	be	darkened.	(Needs	to	be	bright	enough	
for students still to see what is happening.)

•	 A	student	holds	the	globe	and	becomes	‘the	Earth’.	Another	holds	the	ping-pong	
ball and is ‘the moon’ and a third student holds the torch and is ‘the sun’. The sun 
does	not	move.	At	this	year	level,	the	Earth	can	remain	stationary.	Ask	‘the	moon’	
to	walk	around	‘the	Earth’.	Explain	that	it	will	take	about	28	days	for	the	moon	to	
orbit	the	Earth.	

•	 Show	the	main	stages	of	the	moon’s	cycle	as	explained	in	the	background	
information.	Use	the	torch	to	show	that	we	see	the	moon	when	the	sun	shines	on	
it.

•	 Once	this	has	been	modelled	and	diagrams	have	been	drawn	on	the	board,	ask	the	
students	once	again	if	the	moon	changes	shape.	(The	new	moon	could	be	shown	by	
a	very	faint	chalk	circle	to	indicate	we	know	it	is	there.)

•	 Students	may	mention	they	have	seen	a	‘crescent’	moon.	This	happens	between	a	
new moon and half moon.

After the Lesson
Answer

1.	 The	sun

2.	 Teacher	check

3.	 One	month

Additional Activities

•	 Brainstorm	with	the	students	what	they	know	about	the	moon.	Display	‘moon’	
facts around a moon picture.

Display Ideas

•	 Use	different-sized	balls,	colour	them	and	create	a	model	of	the	Earth,	sun	and	
moon.	Add	labels	to	show	how	we	see	the	different	phases	of	the	moon.

Lesson Focus
Outcomes

Earth and Beyond

1.3 Identifies features of the 
day and night sky and 
relates them to patterns 
of behaviour in everyday 
life.

Indicators

•	 Draws	the	shapes	of	the	
moon during its monthly 
cycle.

Skills Focus

•	 Communicates
•	 Records
•	 Describes

Background Information

The moon orbits the Earth 
approximately every 28 days. 
It does not give off its own 
light as it is not a star. We 
see	the	moon	because	of	the	
reflected	light	from	the	sun.	
The	moon	appears	to	change	
shape as it orbits the Earth 
but	this	is	not	the	case.	As	
the moon rotates around the 
Earth, the sun shines onto 
different parts of it, leaving 
other parts in shadow, making 
it	appear	to	change	shape.

1. When the moon is 
between the Earth and 
the	sun,	we	can	not	see	
it.	This	is	called	the	New	
Moon.

2. When the moon is half 
way	through	its	journey,	
we see half of it, the side 
that is lit by the sun. This 
is	called	a	Half	Moon.

3. When the Earth is 
between the moon and 
the sun, we see all of the 
sunlit	side.	This	is	called	
the Full Moon. 

Note: 
We only ever see one 
side of the moon. As 
the moon moves round 
the Earth the same side 
always	faces	the	Earth.

Night and Day ~ Activity 3

The Moon
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Before the lesson
Materials Needed

	 Mirror,	ping-pong	ball,	charts,	magazines	pictures	or	photographs	of	nocturnal	
animals;	for	example,	cat,	fox,	bat,	koala,	owl,	possum,	tiger,	wolf.

Preparation

•	 Arrange	to	use	another	area	in	the	school	if	the	classroom	can	not	be	made	dark	
enough	for	the	stimulus	activity.

The Lesson
Stimulus

•	 Turn	off	the	lights	and	close	the	blinds	in	the	classroom.	Give	the	students	enough	
time	to	for	his/her	eyes	to	become	accustomed	to	the	dark.	Ask	them	if	they	can	
still	see	outlines	of	objects.	How	much	can	they	see?	

What to Do

•	 In	pairs,	ask	the	students	to	look	at	each	other’s	eyes.	Explain	that	the	black	part	
of	the	eye	is	called	the	‘pupil’.	One	at	a	time,	ask	a	student	to	close	his/her	eyes	
and	count	to	five.	Open	the	eyes.	His/Her	partner	watches	the	pupil	contract	(get	
smaller). (Students who do not have a partner can use a mirror to watch their own 
pupils	contract.)	Explain	that	our	eyes	adjust	to	the	dark	by	our	pupils	opening	
wider	to	let	more	light	in.	The	eyes	of	many	nocturnal	animals	have	this	special	
characteristic also. 

•		 Not	all	animals	use	their	eyes	to	get	around	in	the	dark.	Bats	have	a	special	system	
to	help	them	find	out	how	far	away	objects	are.	Ask	the	students	if	they	know	
what	bats	use	to	help	them	travel	in	the	dark.	Get	a	ping-pong	ball.	Stand	close	to	
the	wall	and	bounce	it	against	the	wall.	Watch	the	ball	come	back.	Continue	to	do	
this	taking	a	step	back	each	time.	Explain	that	this	is	similar	to	a	bat	sending	high-
pitched	sound	signals	to	judge	how	far	away	an	object	is.

•	 Look	at	the	animals	pictured	on	the	blackline.	Discuss	what	the	students	know	
about each animal and its special features. Predict if the animal is nocturnal.

•	 Complete	Questions	2	and	3	of	the	blackline.

After the Lesson
Answers

1.	 bat,	koala,	owl,	possum

2.	 Nocturnal	animals	sleep	during	the	day	and	are	active	at	night.

3.	 Bats	use	high-pitched	sound	(sonar)	signals.	These	signals	bounce	off	the	objects	in	
front of them.

Additional Activities

•	 Discuss	and	list	animals	that	are	not	nocturnal	(diurnal).

•	 Research	one	nocturnal	animal.	Draw	pictures	of	the	animal	and	add	important	
facts.

Display Ideas

•	 Find	posters	and	photos	of	different	kinds	of	animals.	Divide	a	wall	into	animals	
that	are	active	during	the	day	and	animals	that	are	active	at	night.

Lesson Focus
Outcomes

Earth and Beyond

1.3 Identifies features of the 
day and night sky and 
relates them to patterns 
of behaviour in everyday 
life.

Indicators

•	 Identifies	animals	that	
are	active	in	the	day	and	
those	that	are	active	at	
night.

Skills Focus

•	 Observes
•	 Interprets	observations
•	 Records

Background Information

Nocturnal	animals	sleep	
during	the	day	and	are	active	
at night. Many of these 
animals	have	special	eyes	
that	‘collect’	the	light	to	help	
them see and move around in 
the	dark.	The	pupils	become	
larger to let more light in. 
Bats are able to fly around 
at night by using a sonar-like 
system. They send out signals 
that hit something solid and 
then	come	back.	Bats	are	able	
to	tell	how	far	an	away	object	
is and what it is by doing this. 
(This	is	called	echolocation.)

Night and Day ~ Activity 4

Nocturnal Animals
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Parts of speech
Adverbs

Focus

Common	adverbs	of	manner

Definition

•	 An	adverb is a word that adds information, usually 
to	a	verb	and	can	tell	about	how	(manner),	when	
(time) or where (place) something happens.

 Example:

The birds sang cheerfully.

	 Note:	Adverbs	can	modify	(add	information	to)	any	
words	that	are	not	nouns	or	pronouns.	(These	are	
modified	by	adjectives.)

Explanation

•	 Adverbs	clarify	meaning	by	telling	more	about	the	
action, allowing for greater precision and adding 
interest to writing.

•	 Some	teachers	may	prefer	to	just	focus	on	the	
concept of words telling how something happens, 
while	others	may	like	to	also	teach	the	term	‘adverb’,	
which	has	been	used	on	the	worksheet.	Many	
children	will	enjoy	the	fact	that	they	can	remember,	
understand and use this term.

Worksheet information

•	 Read	the	sentences	with	the	students,	then	discuss	
the	thing	that	happens	in	each	sentence.	Remind	
them	that	words	telling	about	something	someone	
does	or	things	that	happen	are	called	verbs.	(See	
pages	6–11.)

•	 Explain	that	there	is	a	word	in	the	first	sentence	
which	tells	more	about	how	Jill walked.	Identify	
the	word,	‘slowly’,	and	explain	that	because	in	this	
sentence it tells how something happens it is called 
an	‘adverb’.	

•	 Ask	the	students	to	identify	what	Jack	did	(the	verb)	
in the second sentence (yelled), then how he did 
it (loudly). Explain that in this sentence, the word 
‘loudly’	is	an	adverb	because	it	tell	how	something	
happened.

•	 Identify	the	verbs	and	discuss	the	adverbs	in	each	
sentence	before	the	students	complete	Question	2.

•	 Explain	that	the	word	choices	in	Question	3	are	both	
adverbs	and	that	students	have	to	choose	the	best	
adverb	to	tell	more	about	the	verb.

Ideas for further practice

•	 Choose	an	adverb	such	as	‘sadly’,	‘cleverly’	or	
‘carefully’	and	brainstorm	to	list	verbs	each	adverb	
could	be	used	to	modify	or	describe.	

 Example:

walk sadly, wake up sadly, cry sadly, look sadly, sit 
sadly

•	 Students	think	of	adverbs	to	describe	an	action	
modelled	by	the	teacher	or	another	student.	

 Example:

‘You dropped the book – carelessly, loudly, stupidly, 
deliberately, clumsily.’

Answers

	 1.	 (a)	 Teacher	check

	 	 (b)	 (i)	slowly	 (ii)	loudly	 (iii)	carefully
	 	 	 (iv)	badly	 (v)	sweetly	 (vi)	happily

	 2.		(a)	safely	 (b)	quietly	 (c)	happily
	 	 (d)	carefully	 (e)	quickly
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Parts of speech
Adverbs

Focus

Common	adverbs	of	manner,	time	and	place

Definition

•	 An	adverb is a word that adds information, usually 
to	a	verb	and	can	tell	about	how	(manner),	when	
(time) or where (place) something happens.

 Example:

Yesterday (time), they desperately (manner) 
searched everywhere (place) for the lost boy.

	 Note:	Adverbs	can	modify	(add	information	to)	any	
words	that	are	not	nouns	or	pronouns.	(These	are	
modified	by	adjectives.)

Explanation

•	 Adverbs	of	manner,	time	and	place	clarify	meaning	
by	telling	more	about	the	action,	allowing	for	greater	
precision and adding interest to writing.

•	 Some	teachers	may	prefer	to	just	focus	on	the	
concept of words telling how, when and where 
something happens,	while	others	may	like	to	also	
teach	the	term	‘adverb’	which	has	been	used	on	the	
worksheet.	Many	children	will	enjoy	the	fact	that	
they	can	remember,	understand	and	use	this	term.

Worksheet information

•	 Introduce	the	story	by	discussing	elephants	and	
some of the things they do. 

•	 Read	the	story	to	the	class.	

•	 Read	the	story	again,	discussing	each	of	the	words	
in	italics	and	explaining	that	they	have	all	been	used	
as	adverbs	in	this	story	and	that	they	tell	more	about	
the	verbs	or	‘doing’	words.

•	 Explain	why	the	writer	added	these	adverbs;	i.e.	to	
tell	the	reader	more	about	how	things	happened,	
when	they	happened	and	where	they	happened.	This	
makes	writing	more	interesting	for	the	reader.	Make	
the	point	that	writers	need	to	choose	their	adverbs	
carefully	or	people	won’t	understand	how,	when	and	
where things happened. 

•	 Students	can	work	with	a	partner	to	complete	
Question	1.	The	adverbs	are	in	bold	in	the	text	but	
they	could	be	written	on	the	board	or	on	small	cards	
for	those	students	who	have	difficulty	locating	them	
in the text.

•	 In	Question	2,	students	are	required	to	categorise	
the	adverbs	as	those	of	manner,	time	and	place.	
They	can	do	this	by	finding	the	word	and	identifying	
the	verb	it	is	telling	more	about,	then	asking	
themselves	a	question;	for	example,	ask	‘Is	the	
word “carefully”, telling how, when or where the 
elephants	moved?’	This	process	may	need	to	be	
modelled	numerous	times	before	students	are	able	
to do it independently.

Ideas for further practice

•	 Read	simple	sentences	with	adverbs	and	ask	
students	questions	following	this	pattern:

 Example 1.
	 Sentence:	We	dived	under.

 Question 1. What did they do? (They dived.)
 Question 2. Do we know how they dived?
 Question 3. Do we know when they dived? 
 Question 4. Do we know where they dived? (under)

 Example 2. 
	 Sentence:	John	has	already	finished	his	work.

 Question 1. What has John done? (He has finished.)
Question 2. Do we know how he has finished?

 Question 3. Do we know when he has finished?  
   (already)

 Question 4. Do we know where he has finished?

Answers

	 1.		(a)	yesterday	 (b)	everywhere	 (c)	gently
  (d) soon (e) gracefully (f) carefully

	 2.		(a)	how	 (b)	how	 (c)	when
  (d) when (e) where (f) when
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1 ReportsReportsReportsReportsReportsReports

Teacher information

• Discuss the pictures on page 39 with the students and 
encourage them to share what they know about penguins.

• Direct the students to the title of the report and the 
classifying statement. Read through the report with the 
students and discuss words and phrases in the description.

• Work through the analysis on page 40 with the students, 
pointing out the sections of a report. The sections have 
been separated on page 39 so students can more clearly 
identify them. Students can write words, phrases or 
sentences to complete the analysis.

• Students can write words, phrases, sentences and draw 
pictures to complete a report plan about an animal of their 
choice on page 41.

• Students’ report plans could be read out by them in small 
groups and discussed. (Purpose/Audience)

• The report plans could be displayed for other students to 
read and compare, especially those who chose the same 
animal. (Publishing/Display/Purpose)

• The activity could be done in conjunction with a broad or 
selective animal theme. (Context/Purpose)

• Books containing simple animal facts or reports could 
be displayed in the classroom and read as a class or 
individually. (Context)

Answers

Page 40

1. Penguins

2. Penguins are members of the bird family.

3. Teacher check

4. (a) fl ying

 (b) land, funny

• written 
in timeless 
present tense, 
in the third 
person

• uses factual 
language 
rather than 
imaginative; 
e.g. Penguins 
have short, 
thick, shiny 
feathers

• information 
is organised 
into paragraphs

Classifi cation–
A general or classifying 
statement about what is 

being reported.

Conclusion –
A comment giving the writer’s 
opinion about the subject of 

the report.

Title – states the subject of 
the report Penguins

Penguins are members of the bird family.

Although they are birds, penguins can not fl y. They spend most of their 
time in water and can swim very well.

Their wings are like fl ippers and help them to swim. Their body is 
shaped like a torpedo. This helps them to move smoothly through the 
water.

Penguins have short, thick, shiny feathers. Their feathers are darker 
on their back and lighter on their belly. Enemies such as seals can not 
see them as easily in the water.

Penguins eat fi sh, squid and krill, which are like tiny prawns. A hook at 
the end of their bill helps them to grab their food.

I like the way penguins move in the water. It looks as if they are fl ying. 
When they are on land, they move with a funny waddle.

Description –
This report gives a detailed 

and accurate account of what 
the animal looks like, where 
it can be found and what it 

can do.

TEACHERS NOTES

Structural and language features are shown on the left and right of the text below.
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Teachers notes
Lesson focus:

 Punctuation

Caterpillars to butterfl ies

• Capital letters at the beginning of sentences
• Full stops

Spelling

• Misspelt words
• Plurals – adding ‘s’

Grammar

• Adjectives

Teacher information

 Explanations analyse how things work and how or why things happen.

Answers

This is how caterpillars turn into butterfl ies. turn
A female butterfl y lays eggs on a green leaf.  butterfl y
After about ten days tiny caterpillars hatch.  tiny
They begin to look for food. The caterpillars grow  caterpillars
and grow as they continue to eat. When they  they
are fully grown, each caterpillar changes into a  each
chrysalis. After about two weeks,  After
out come colourful butterfl ies. come

1. (a) Missing punctuation is in bold type.

2. Spelling errors are in italic type.
 (a) turn, butterfl y, tiny, caterpillars, they, each, After, come
 (b) eggs, days, caterpillars, weeks

3. (a) (i) female   (ii) green   (iii) colourful   (iv) tiny
 (b) Teacher check
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Teachers notes
Lesson focus:

 Punctuation

The lion and the mouse

• Capital letters at the beginning of sentences
• Full stops
• Exclamation marks – recognition
• Direct speech – recognition
• Apostrophes for grammatical contractions

Spelling

• Confused words: line/lion, made/maid
• Misspelt words

Grammar

• Conjunctions

Teacher information

A fable is a type of narrative. It tells a story with a moral.

Answers

A big lion was asleep in the jungle. He woke up  was
when a mouse ran over him. The lion was angry.  over
He caught the little mouse and opened his  mouse
mouth to eat him. The mouse was very scared.  mouth
‘Please let me go! I’m only little but one day I  little
may be able to help you.’ help
The lion decided to let him go. One day, the lion  lion
was caught in a trap made of rope. The mouse  made
saw the lion. He nibbled at the ropes and set  ropes
him free.  free
Moral: Even small friends are worth having.

1. (a) Missing punctuation is in bold type.
 (b) Direct speech is underlined.

2. Spelling errors are in italic type.
 (a) was, over, mouse, mouth, little, help, lion, made, ropes, free

3. and, when, but
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Teachers notes
Lesson focus:

 Punctuation

How a letter reaches its destination

• Capital letters at the beginning of sentences
• Full stops
• Commas – recognition

Spelling

• Confused words – male/mail, there/their, where/wear, plain/plane, for/four, to/too/two
• Misspelt words

Grammar

• Compound words
• Common nouns

Teacher information

 Explanations analyse how things work or how or why things happen.

Answers

After a letter is posted, a postal van collects the  letter
mail and takes it to the post offi ce.  takes
There it is sorted by size and  by
where it is to go. Some will go by truck  truck
and some by plane or train. When it  train
reaches its destination, another postal worker  postal
leaves it at the post offi ce for you to  offi ce
collect or delivers it to your letterbox. collect

1. (a) Missing punctuation is in bold type.

2. Spelling errors are in italic type.
 (a) mail, There, where, plane, for, to
 (b) letter, takes, by, truck, train, postal, offi ce, collect
3. (a) (i) an, other   (ii) letter, box
 (b) truck, plane, train
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Before the Lesson
Materials Needed

	 A	sunny	day!

Preparation

•	 Schedule	a	walk	around	the	school	before	the	lesson	begins.	

The Lesson
Stimulus

•	 Walk	around	the	school	with	the	students.	Ask	them	to	point	out	objects	that	are	
part of the natural environment and those that are not natural and are part of the 
built environment. Remember things like soil and moisture. 

What to Do

•	 Back	in	the	classroom,	write	the	headings	‘natural’	and	‘built’	on	the	blackboard.	
Using	the	headings	students	list	things	they	saw	on	their	walk	and	decide	which	it	
should come under. 

•	 Complete	the	blackline.

After the Lesson
Answers

1.	 Natural	–	cat,	boy,	birds,	bees,	flowers,	trees,	grass,	clouds,	mountains

	 Built	–	car,	road,	fence,	house,	buildings,	windmill,	bin,	path,	clothes	on	boy

2.	 Teacher	check

Additional Activities

•	 Students	can	complete	a	similar	exercise	in	their	own	homes	and	gardens.	The	
information can be brought to school and shared with the class.

•	 Students	mark	out	a	metre	square	on	the	school	oval	using	metre	rulers	and	
string.	They	can	then	count	all	of	the	different	types	of	living	or	non-living	things	
(pebbles,	twigs	etc.)	they	find	in	that	area.

Display Ideas

•	 Take	photos	of	‘natural’	and	‘built’	features	in	the	school	environment.	Display	
them under those headings. 

Lesson Focus
Outcomes

Earth and Beyond

1.2	 Distinguishes	major	
features	of	the	physical	
environment.

Indicators

•	 Identifies	natural	and	
built	features	of	the	local	
landscape.

Skills Focus

•	 Observes
•	 Records
•	 Infers

Background Information

All	environments	can	be	
divided into two types: the 
natural environment and the 
built environment. The built  
environment	includes	things	
such	as	buildings,	roads,	and	
cars.	These	are	all	objects	that	
have been built by people.

The natural environment is the 
one that we are most aware 
of,	and	includes	food,	plants,	
animals and how they live with 
each	other.	

It	is	the	combination	of	the	
natural and built parts of the 
environment that makes up 
the	world	in	which	we	live.	

My Environment ~ Activity 2

Natural or Built?
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Before the Lesson
Materials Needed

	 Pictures	or	photos	of	natural	features	such	as	mountains,	rivers,	deserts	and	
beaches.

Preparation

•	 The	day	before	the	lesson,	ask	the	students	to	look	around	them	on	the	way	home	
from	school.	What	can	they	see	on	the	horizon?	What	built	things	do	they	walk	
past?	What	natural	features	do	they	walk	past?

The Lesson
Stimulus

•	 Reinforce	that	some	parts	of	the	environment	are	natural	and	some	are	built.	Ask	
the students to name some of the built features in the local area. These might 
include	buildings,	roads,	freeways,	pathways	and	shopping	complexes.	Now	discuss	
natural	features	in	the	local	environment.	Ask	the	student	where	they	go	on	
weekends	and	during	their	holidays.	They	may	mention	the	local	beach	or	lake,	or	
walks through forests and mountains. 

What to Do

•	 Read	the	six	terms	from	Question	1.	Show	photos	or	pictures	of	each	to	ensure	
that the students can recognise them.

•	 Read	each	sentence	with	the	class.	Students	can	work	in	pairs	to	complete	
Questions	1	and	2.

•	 Discuss	other	features	of	the	environment	that	are	not	included	in	the	list;	for	
example	paddocks,	valleys	and	grassland.	

•		 Read	Question	3	to	the	students.	Discuss	the	meaning	of	the	word	‘feature’.	Talk	
about what environmental features are in their local environment. These might 
include	sand	dunes,	estuaries	or	wet	lands.	Add	them	to	the	list.	Students	tick	the	
features of the environment that exist in their local area. 

After the Lesson
Answers

1.	 (a)	forest	(b)	river	(c)	beach	(d)	mountain	(e)	desert

Additional Activities

•	 Look	at	photographs	of	different	types	of	environments	such	as	a	desert,	beach	or	
tropical	environment.	Which	is	most	similar	to	the	local	environment?

•	 Draw	a	mud	map	of	the	local	surroundings.	Add	the	natural	and	built	features	and	
draw routes from school to home on the map. 

Display Ideas

•	 Make	a	3-D	map	of	their	local	community	showing	the	natural	features.	Use	
modelling	clay	and	recycled	materials.	Label	the	different	parts	clearly.	

Lesson Focus
Outcomes

Earth and Beyond

1.2	 Distinguishes	major	
features	of	the	physical	
environment.

Indicators

•	 Identifies	features	of	
the	local	and	wider	
landscapes.

Skills Focus

•	 Observes
•	 Communicates

Background Information

The world has many different 
types of environments. 
Natural and built features 
of the environment exist 
together.	These	include	
buildings near rivers and 
roads running through 
mountains. It is important 
that students are able to 
recognise	and	name	features	
of	their	local	environment	as	
well as identify features of the 
natural environment that exist 
elsewhere.	With	increasing	
demands	placed	on	the	
environment by growing 
cities,	we	are	forced	to	
encroach	further	and	further	
onto	the	natural	landscape,	
replacing	natural	features	of	
the environment with built 
ones. 

My Environment ~ Activity 3
Features of the Environment
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